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This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 233
Proportion (%) of pupil premium eligible pupils 28.8%

Academic year/years that our current pupil premium
strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

2025-2026 to 2028-2029

Date this statement was published

December 2025

Date on which it will be reviewed

September 2026

Statement authorised by

Matthew Ringham

Pupil premium lead

Matthew Ringham

Governor / Trustee lead

Tara Williams

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £ 77840
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £77840




Part A: Pupil premium strategy plan

Statement of intent

We work in close partnership with parents and families to achieve the best possible
outcomes for our pupils. We recognise that some families face barriers—such as
financial, housing, or social challenges—which can impact a child’s ability to fully
engage with and excel in school life. To ensure our additional funding delivers the
greatest impact, we combine robust research evidence with our own practical
experience, directing resources toward activities most likely to maximise each child's
potential.

To achieve our aims, we focus on two key areas:

Teaching: Enhancing the quality of instruction and providing high-quality professional
development is at the heart of our approach. Evidence strongly demonstrates that
excellent ‘quality first teaching’ is the single most effective way to improve outcomes for
disadvantaged children. Our priority is ensuring a highly effective teacher is in front of
every class, and that every educator is supported to continuously develop.
Furthermore, the progress of disadvantaged pupils is explicitly reviewed during our
termly Data Discussion meetings.

Targeted Academic Support: We utilise a range of one-to-one and small-group
interventions, all directly mapped to classroom learning. Evidence consistently shows
that structured, targeted academic support yields highly positive outcomes.

Ultimately, our goal is to close the attainment gap between disadvantaged pupils and
their peers. We achieve this by precisely meeting individual needs through high-quality
teaching and targeted intervention. We also work closely with disadvantaged pupils
who have additional learning needs, ensuring they make strong progress relative to
their individual starting points.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Baseline assessments and internal tracking in the Early Years Foundation
Stage (EYFS) demonstrate that disadvantaged pupils enter school with lower




baseline literacy skills, resulting in a persistent word reading attainment gap by
the end of Reception that delays their transition into fluent, independent reading.

2 Internal tracking across Years 1 to 6 shows that a smaller proportion of
disadvantaged pupils, achieve the Greater Depth Standard (GDS) in writing and
mathematics compared to their non-disadvantaged peers.

3 End-of-key-stage data highlights an attainment gap for the combined Expected
Standard (EXS) in reading, writing, and mathematics. Disadvantaged pupils are
less likely to achieve the benchmark across all three core areas simultaneously
compared to their peers.

4 Socioeconomic disadvantage, compounded by special educational needs and
disabilities (SEND), acts as a barrier to writing stamina and composition,

resulting in slower progress toward Age-Related Expectations (ARE) in writing
for disadvantaged SEND pupils compared to non-disadvantaged SEND peers.

5 While end-of-key-stage outcomes in reading and writing are exceptionally
strong for our disadvantaged pupils, an internal disparity exists in maths.
6 A proportion of our most vulnerable disadvantaged pupils present with severe,

complex, or profound learning needs. Standard, age-related national curriculum
benchmarks (EXS) cannot granularly track their progress, making standard
assessment frameworks ineffective for measuring their unique developmental
growth.

7 Financial, logistical, or social barriers mean that disadvantaged pupils have
historically lower rates of attendance and participation in enriching after-school
clubs compared to their peers, limiting their cultural capital and social-emotional
development.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

To maximize outcomes in EYFS by achieving a | Overall GLD: The percentage of all pupils
sustained annual increase in the proportion of | @chieving GLD will increase year-on-year,
pupils reaching a Good Level of Development | €xceeding the government target of 75% by

(GLD). 2028:
o 2025-26: 64%

o 2026-27:72%

o 2027-28: 76%+
Disadvantaged pupils: The gap between
disadvantaged and non-disadvantaged pupils
achieving GLD will continue to narrow year
on year.

Word reading (Challenge 1): Increase the
percentage of disadvantaged Reception
pupils achieving ‘EXS’ from the current
baseline of 67% (8/12) to align with or exceed
the non-disadvantaged baseline of 72%
(13/18), eliminating the current 5% gap
(2024/25).

Early identification: Baseline assessments
in the first half term will identify
disadvantaged pupils at risk of not achieving




GLD, with targeted intervention plans in place
by October each year.

Monitoring: Termly assessments will track
progress in all areas of learning, with
particular focus on communication and
language, word reading, writing and
mathematics for disadvantaged pupils.

To sustain and build upon the strong academic
achievement of disadvantaged pupils, ensuring
their progress continues to match or exceed
that of their non-disadvantaged peers across
the curriculum.

Phonics Screening (Year 1): Disadvantaged
pupils will continue to meet or exceed the
pass rate of non-disadvantaged pupils.
2024/25 disadvantaged - 88% vs 74% non
disadvantaged.

2025/26 disadvantaged - 80% vs 75% non
disadvantaged.

Year 2 Phonics Resit: The gap will close so
that by 2028, at least 90% of disadvantaged
pupils pass by the end of Year 2.

2024/25 disadvantaged - 88% vs 90% non
disadvantaged.

2025/26 disadvantaged - 100% vs 89% non
disadvantaged.

KS2 Reading: Disadvantaged pupils will
continue to achieve at least in line with
non-disadvantaged pupils at EXS.

2024/25 disadvantaged - 100% vs 72% non
disadvantaged.

KS2 Writing: Disadvantaged pupils will
continue to achieve at least in line with
non-disadvantaged pupils at EXS

2024/25 disadvantaged - 88% vs 67% non
disadvantaged.

KS2 Maths: The gap will close so that
disadvantaged pupils achieve in line with
non-disadvantaged pupils

2024/25 disadvantaged - 62% vs 72% non
disadvantaged.

Greater Depth: To ensure the proportion of
disadvantaged children achieving Greater
Depth Standard (GDS) in writing and
mathematics across Years 1-6 is in line with
non-disadvantaged children. Progress will be
monitored termly through Data Discussion
meetings with targeted intervention plans for
any disadvantaged pupils at risk of
underachieving.

To increase the number of disadvantaged
children achieving the Expected Standard
(EXS) in KS2 Maths, reducing the internal gap
between maths, reading and writing.

Disadvantaged Cohort Current baseline
(2024-25):

e Reading: 8/8 (100%) EXS

e Writing: 7/8 (88%) EXS

e Maths: 5/8 (63%) EXS




Progressive targets for disadvantaged
pupils achieving EXS in maths:

2025-26: 72% (closing the gap by 9%)
2026-27: 80% (closing the gap by a further
8%)

2027-28: 88%+ (in line with writing, within
12% of reading)

Monitoring:

Termly assessments will track
progress for all disadvantaged pupils.
Year 6 booster sessions (before school and
weekly SLT-led) will focus on disadvantaged
pupils at risk of not achieving EXS in maths.
Data Discussion meetings will specifically
review the maths attainment gap each term
with targeted intervention plans.

maths

To increase the number of disadvantaged
children attending after-school clubs, ensuring
equitable access to cultural capital and
enrichment.

By 2028, we will offer at least 8-10 different
after-school clubs across the year, covering a
range of activities (sports, arts, academic,
STEM, music).

At least 70% of disadvantaged pupils will
regularly attend at least one after-school club
each term (baseline: approximately 58% of
disadvantaged pupils attended clubs,
compared with 72% of non-disadvantaged

pupils).

As 28.8% of the school population is
disadvantaged, we aim for at least 28.8% of
all extra-curricular club attendees to be
disadvantaged pupils.

Participation Data - 2025/26

e Autumn: 26.9% of club attendees
were disadvantaged pupils.

e Spring: 22.7% of club attendees were
disadvantaged pupils.

e Summer: 34.4% of club attendees
were disadvantaged pupils.

Additional enrichment opportunities also
show strong disadvantaged participation:

e Band: 32.1% of attendees were
disadvantaged pupils.

e Choir: 27.5% of attendees were
disadvantaged pupils.

Attendance registers will be monitored termly
to identify and support disadvantaged pupils
who are not accessing clubs

For our disadvantaged children with complex
needs who are unable to meet national
age-related Expected Standards (EXS), ensure
a high-quality, adapted curriculum and

Full implementation and robust monitoring of
the B Squared assessment framework. At
least 80% of disadvantaged pupils with
complex needs will meet or exceed their

6




assessment infrastructure is embedded to
track and drive progress from their unique
starting points.

individual progress targets across the
academic year. Progress will be measured
using:

B Squared
Pre-Key Stage standards (where applicable)
EHCP outcomes and annual review targets

Progress will be evidenced through pupil
work, observations, and assessment data
discussed at termly Data Discussion
meetings.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 3180

Activity Evidence that supports this Challenge
approach number(s)
addressed
Buying into the Sounds | EEF T&L Toolkit 1,2 and 4
Write training portal. Phonics has a positive impact on
average (+5 months) with extensive
evidence and is an important component
in the development of early reading skills
particularly for children from
disadvantaged backgrounds.
The teaching of phonics should be
explicit and systematic to support
children in making connections between
the sound patterns they hear in words
and the way that these words are written.
Phonics can be especially beneficial for
children who are lower attaining.
To have all members of Providing training to the staff that deliver 1,2 and 4
staff trained in the small group support is likely to increase
delivery of Sounds Write. | impact.
Deliver half-termly, Providing training to the staff that deliver 1,2, and 4
targeted training small group support is likely to increase
sessions for TAs to impact.
ensure support staff are
fully equipped with the
skills and strategies
required to optimise
in-class learning and
pupil progress.

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £67822




Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Target the deployment of
Teaching Assistants to
prioritise disadvantaged
pupils requiring
additional academic
support, ensuring
classroom interventions
are highly focused,
equitable, and
data-driven.

EEF T&L Toolkit

Well-evidenced teaching assistant
interventions can be targeted at pupils
that require additional support and
can help previously low attaining
pupils overcome barriers to learning
and ‘catch-up’ with previously higher
attaining pupils.

Teaching assistant interventions have
an impact through providing targeted
additional support for pupils.

1,2,3and 4

Launch focused phonics
intervention groups for
Year 1 pupils preparing
for the Phonics
Screening Check,
alongside targeted
catch-up provision for
Year 2 pupils working
toward the phonics resit.

EEF L&T Toolkit

Studies in England have shown that
pupils eligible for free school meals
typically receive additional benefits
from small group tuition.

Small group tuition approaches can
support pupils to make effective
progress by providing intensive,
targeted academic support to those
identified as having low prior
attainment or at risk of falling behind.
The approach allows the teacher

to focus on the needs of a small
number of learners and provide
teaching that is closely matched

to pupil understanding. Small
group tuition offers an opportunity

for greater levels of interaction
and feedback compared to whole
class teaching which can support
pupils to overcome barriers to
learning and increase their access

to the curriculum.

Run pre-school booster
sessions for Year 6
pupils to provide targeted
tuition and curriculum
consolidation in
preparation for the
end-of-KS2
assessments.

EEF L&T Toolkit

Studies in England have shown that
pupils eligible for free school meals
typically receive additional benefits
from small group tuition.

Small group tuition approaches can
support pupils to make effective
progress by providing intensive,
targeted academic support to those
identified as having low prior
attainment or at risk of falling behind.
The approach allows the teacher

to focus on the needs of a small
number of learners and provide
teaching that is closely matched

to pupil

23and 5




Run weekly reading and
mathematics booster
sessions for Year 6
pupils, directly planned
and facilitated by the
Senior Leadership Team
to optimise end-of-KS2
outcomes.

EEF L&T Toolkit

Studies in England have shown that
pupils eligible for free school meals
may receive additional benefits from
being taught how to use reading
comprehension strategies

2,3and 5

Continue the delivery of
the ELSA programme to
provide consistent
emotional literacy and
pastoral support for
vulnerable pupils across
the school.

EEF Learning and Teaching Toolkit

Evidence suggests that children from
disadvantaged backgrounds have, on
average, weaker SEL skills at all ages
than their more affluent peers. These
skills are likely to influence a range of
outcomes for pupils: lower SEL skills
are linked with poorer mental health
and lower academic attainment.

SEL interventions in education are
shown to improve SEL skills and are
therefore likely to support
disadvantaged pupils to understand
and engage in healthy relationships
with peers and emotional
self-regulation, both of which may
subsequently increase academic
attainment.

2,3and 5

Provide highly adapted
curriculum pathways and
targeted support for
disadvantaged children
with complex needs,
enabling them to make
robust, measurable
progress from their
individual baselines.

EEf T&L Toolkit
Small group tuition is most likely to be

effective if it is targeted at pupils’ specific
needs. Diagnostic assessment can be
used to assess the best way to target
support.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 6838

school’'s extra curricular
offering while
systematically removing
financial and logistical
barriers for
disadvantaged children.

There is evidence of the impact of
drama on writing and potential link
between music and spatial awareness.

Wider benefits such as more positive
attitudes to learning and increased
well-being have also consistently been

Activity Evidence that supports this Challenge
approach number(s)
addressed

Further broaden the EEF T&L Toolkit 7

10




Through targeted funding
allocations and proactive
tracking of attendance
data, we will ensure
premium access for
vulnerable learners to
sports, arts, and
academic clubs.

reported.

Allocate a dedicated
emergency contingency
fund to provide rapid,
targeted financial support
for disadvantaged pupils
experiencing acute or
unexpected hardships.

Based on our experiences and those of
similar schools to ours, we have
identified a need to set a small amount of
funding aside to respond quickly to needs
that have not yet been identified.

This could cover all
areas if needed.

Total budgeted cost:

£ 77840
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Our Disadvantaged children generally outperform our Non Disadvantaged Children
only in Year Four with the MTC for 20+ marks they are broadly in line. The one area
where non disadvantaged children are not performing as well is in maths at the end of
KS2

In the Phonics Screening children 88% of Disadvantaged children reached the required
standard compared to 82% of non Disadvantaged children. At the end of Year Two this
figure was 75% compared to 100%. There were only 10 children who took the resit in
Year Two and four of them were disadvantaged.

In the MTC check 85% of non disadvantaged children scored 20+ marks compared to
89% of disadvantaged children achieving 20+ marks. When we look at children
achieving 25 marks the disadvantaged children are out performing the non
disadvantaged children with 67% achieving full marks compared to 43% of non
disadvantaged children

At the end of KS2 100% of our disadvantaged children achieved EXS compared to
72% of non disadvantaged in reading and in writing 88% of our disadvantaged children
achieved a EXS compared to 67% non disadvantaged children. In maths the picture
was reversed with 63% of disadvantaged children children EXS compared to 72% of
non disadvantaged children. The gap has closed from the previous year when 60% of
disadvantaged children achieved EXS compared to 79% of non disadvantaged children

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Emotional Literacy ELSA
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